Oliver, Rhonda and Grote, Ellen and Rochecouste, Judith and Exell, Michael. 2012. Addressing the language and literacy needs of Aboriginal high school VET students who speak SAE as an additional language. The Australian Journal of Indigenous Education. 41 (2): pp. 229-239 6 begun to integrate elements of language and literacy support into their training packages (eg, DEEWR, 2011) . However, the nature of the assistance provided to Indigenous students in high school VET courses until now is unclear. Although the language and literacy needs of these students are acknowledged (Barnett & Ryan, 2005; Helme, 2005) , there is scant literature on the way in which they are being addressed.
A survey reported in Hill and Helme (2005) suggests that high school VET teachers may have limited knowledge about how to attend to the language and literacy needs of Indigenous students. One student interviewed for the survey, for example, questioned the teacher's own understandings about communication skills, noting that she simply read to student about the topic from a book. This is not surprising in light of research demonstrating that schoolteachers simply do not teach oral communication skills, except those required for formal contexts, such as oral presentations or debates, because these highly structured modes of oral communication are easier to assess than less formal social interactions (Oliver et al., 2003) . (See also McDonald et al., 2011 regarding the important function of oral language development in the acquisition of mathematical concepts by Indigenous students who speak SAE as an additional language.) For VET students, oral communication skills and other basic forms of literacy remain 'key underpinning skills that will support their vocational learning, the development of their employability skills and their workplace communication skills whatever level of course or training they are doing' (Queensland Department of Education and Training. Queensland VET Development Centre, 2011, p. 5).
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With the aim of addressing the language and literacy needs of Indigenous high school VET students, the present study can be situated in the context of task-based needs analysis research focusing on the language and literacy skills required for the workplace (Long, 2005a) . This body of research is associated with task-based teaching and learning, an approach that is now widely accepted in second language and literacy teaching (Ellis, 2003; Nunan, 2004) . This teaching methodology draws on contemporary research in second language acquisition which recognises the importance of both innate and environmental factors in the language learning process. This interactionist perspective (eg, Gass, 2003; Long, 1996; Oliver & Mackey, 2003) foregrounds the need to plan a language and literacy learning syllabus which is based on an analysis of the interactions or language tasks that learners are likely to encounter (Long, 1996 (Long, , 2005a .
In this context, a task has been defined as a piece of classroom work that involves learners in comprehending, manipulating, producing or interacting in the target language while their attention is focused on mobilizing their grammatical knowledge in order to express meaning, and in which the intention is to convey meaning rather than to manipulate form. The task has a sense of completeness, being able to stand alone as a communicative act in its own right with a beginning, middle and an end. 
Data Collection and Analysis
Research examining the methodology of needs analyses (Gilabert, 2005; Jasso-Aguilar, 2005; Long, 2005a; Sullivan & Girginer, 2002) underscores the importance of using multiple sources and different data collection methods to gather information about the context and communicative events in which SAE is used. Triangulating data sources and methods also serves to achieve greater reliability and validity of the findings. These principles guided the data collection and analytical approach described below.
Interviews
Data were gathered through individual and focus group interviews with key stakeholders. Participants interviewed at the school site included 12 students (5 females, 7 males; aged 16 to 18) and 15 of the VET teachers and trainers (including the principal and deputy principal and other support staff). Interviews were also conducted Oliver, Rhonda and Grote, Ellen and Rochecouste, Judith and Exell, Michael. 2012. Addressing the language and literacy needs of Aboriginal high school VET students who speak SAE as an additional language. The Australian Journal of Indigenous Education. 41 (2): pp. 229-239 11 with 10 local employers who participate in the school's SWLP, and a representative from the local Aboriginal Workforce Development Centre, all of whom were non-Aboriginal.
Because some students aspire to obtain higher post-schooling qualifications, 5 lecturers employed by TAFE and other RTOs (hereafter referred to as RTO lecturers) in regional centres near students' home communities were also interviewed. To ensure that the Needs Analysis Model would be culturally appropriate, 57 participants from the students' home communities were interviewed. These included family members, elders and other members of their home communities in the Kimberley and Goldfields regions of WA.
Semi-structured informal interviews were undertaken using open-ended prompts which invited participants to share their views about the language and literacy needs of Aboriginal young people, with particular regard to skills that would assist their transition into further education and/or the workplace. All the research team are familiar and reasonably competent in understanding AbE, which is the lingua franca used by students when speaking with other students from different language backgrounds and with non-Indigenous school visitors. Nonetheless steps were taken to ensure that quality data could be obtained. For example, prior to interviews with students, the non-Indigenous research assistant spent time getting to know them, making multiple visits and engaging in sports and social activities with them. Because of the relationship that had been developed between them, meaningful interactions transpired. Additionally, the researcher who interviewed members of the students' home communities also made several visits to these communities prior to the Oliver, Rhonda and Grote, Ellen and Rochecouste, Judith and Exell, Michael. 2012. Addressing the language and literacy needs of Aboriginal high school VET students who speak SAE as an additional language. The Australian Journal of Indigenous Education. 41 (2): pp. 229-239 12 interviews; she was assisted by Indigenous colleagues known to community members and who could act as interpreters if and when the need arose, which was rarely.
Hand written notes were taken during interviews. When permitted (as was the case with students as well as RTO lecturers), digital recordings were made to enable the interviewer to capture more details. Expanded interview notes were subsequently analysed to identify key recurring themes with respect to the language and literacy needs of Indigenous VET students. To ensure culturally appropriate interpretation, these themes were verified with an informed Indigenous research associate. 2
Observation field notes: the school and the workplace
Field notes were taken by researchers at the school as well as in various workplace sites.
Observations focusing on the language and literacy needs of students and current teaching and learning practices were recorded at the school site on an approximately monthly basis over an 18 month period. During visits ranging from three to five days, the research team observed classroom interactions and engaged with students and staff informally outside the classroom.
Field notes were also taken in selected work environments where students engaged in SWLPs. This served to document authentic language and literacy practices in workplaces similar to those where students might work in the future. These notes were analysed to identify the specific types and examples of language and literacy skills that the students would need to use as future employees (Jasso-Aguilar, 2005; Long, 2005a; Sullivan & Girginer, 2002) . Field notes recorded at the school and at workplace sites were also analysed to triangulate data obtained through other methods (Long, 2005a) .
as an additional language. The findings indicate that stakeholders believe that the development of oral language skills should be prioritised. It is an area that tends to be neglected in schools, mainly because competency in oral language is largely assumed and because VET teachers and trainers have had little training in how to develop these skills in second language learners. Moreover, oral language proficiency is fundamental to development in print literacy as well as other forms of literacy that are required in many workplace settings, such as those involving maths and computers. Advanced literacy and numeracy skills are also becoming increasingly important for managing one's personal financial affairs and participating in the wider community.
With regard to the oral language required for the workplace, the study showed that learning technical vocabulary and jargon specific to the relevant workplace setting is also essential. Also critical is the language required in order to understand, clarify and confirm supervisor's instructions to ensure they carry out job tasks using appropriate processes. However, being able to engage socially with their supervisor and co-workers was also seen as very important. Such social skills enable them to develop and maintain relationships at work, which in turn, enhance the working experience for all involved.
Additionally, the development of code-switching skills was recognised as an area requiring attention. While most students engage in the practice to some extent, providing multiple opportunities for students to hone their skills can increase awareness of the practice and build confidence in their abilities. Furthermore, learning how to adapt their non-verbal communication practices according to the context and situation will also enable them to communicate more effectively with non-Aboriginal supervisors, co-workers and clientele. 
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The study has shown that the extent to which skills for reading and writing paper-based and electronic documents are required varies considerably according to the job role. Nonetheless, even manual labour jobs require sufficient literacy skills for managing safety risks when handling tools, machinery, and hazardous substances.
Young workers also need sufficient reading skills to understand key aspects of their work contracts. Moreover, if learners want to obtain higher qualifications to increase their employability and remunerations, they need to raise their literacy skill levels.
Overcoming shame and developing confidence was a major concern for all participants, especially with regard to talking to or writing for non-Aboriginal people.
Few Aboriginal young people living in remote communities have extensive experience engaging socially with non-Aboriginal people. The student participants were well aware of the need for more opportunities to practice speaking SAE both in a variety of simulated role play activities, relevant to their future workplace, as well as in informal gatherings and face-to-face meetings so they can socialise with non-Aboriginal peers and adults.
For Aboriginal high school students to succeed in their VET courses and in the workplace or in further VET education, teachers and trainers need to implement English as an Additional Language teaching and learning strategies. This includes explicitly teaching the differences between AbE (or a creole) and SAE with regard to the different levels of language -pronunciation, vocabulary, word formation, grammar/sentence structure, discourse practices (or ways of speaking) as well as the cultural concepts and world views that underpin various communicative practices (Berry & Hudson, 1997; Malcolm, et al., 1999; WA Department of Education, 2012) . This also means providing Oliver, Rhonda and Grote, Ellen and Rochecouste, Judith and Exell, Michael. 2012. Addressing the language and literacy needs of Aboriginal high school VET students who speak SAE as an additional language. The Australian Journal of Indigenous Education. 41 (2): pp. 229-239 29 opportunities to learn and practise speaking SAE to develop both the language proficiency and the confidence required to engage effectively in workplace settings (Long, 2005a) .
